
“What is possible?” All Reading Recovery educators are aware of  
Marie Clay’s quest for learners who struggle to acquire early literacy .  
Reading Recovery experience and evidence reveal that over many years of 
implementation in varying contexts with widely diverse learners, Reading 
Recovery teachers produce impressive outcomes for children who differ  
in multiple ways . Thus, the evidence confirms that Reading Recovery  
disrupts predictive correlations of diminished literacy achievement resulting from individuals’  
personal, instructional, home, or community characteristics (Clay, 2015, p . 249–250) . 

The authors of this issue’s articles heighten our awareness of what is possible by reporting on the 
growth and success of Reading Recovery in ever-expanding, diverse sets of communities, on  
Descubriendo la Lectura for Spanish-speaking children, and on developments in the redesign of 
Clay’s early intervention for special populations, Literacy Lessons .™ To share these discussions, 
the content is presented in two distinct sections that focus on the teaching, implementation, and 
research of Reading Recovery/Descubriendo la Lectura and of Literacy Lessons . 

Section 1: Reading Recovery and Descubriendo la Lectura
Matczuk, Sinclair, and Huggins share an enlightening account of introducing and sustaining the 
growth of Reading Recovery in First Nations communities in Manitoba, Canada . Their report 
depicts their special wisdom and care in initiating awareness of Reading Recovery by honoring the 
interests and practices of the local community and by demonstrating instructional and implemen-
tation practices aligned with this First Nations’ cultural mores . By working closely with local com-
munity and school leaders, the authors have established an exciting implementation and they will 
continue to nurture this growth . They anticipate important accomplishments for the children and 
the schools involved . 

In South Dakota, Zalud and Baron report that 8% of the state’s population is American Indian; 
and, with 6 years of Reading Recovery data collected in rural communities, they could explore the 
effects of Reading Recovery on participating indigenous students . Their results are exciting and  
confirming . The authors conclude that the indigenous students receiving Reading Recovery were 
successful; they demonstrated accelerated learning and reached average levels of achievement in  
literacy . Authors additionally discuss positive evidence of the effects of Reading Recovery on closing 
the achievement gap among their American Indian students . 

Torres-Elias highlights the important need for Descubriendo la Lectura (DLL) given the increasing  
numbers of Spanish-speaking children entering America’s first-grade classrooms . She reviews key 
aspects of the implementation of DLL and confirms the success and sustained effects for participat-
ing students . Important observations of closing the achievement gap in literacy among these native 
Spanish-speaking children are also discussed . 

Section 2: Literacy Lessons
The Literacy Lessons intervention creates the opportunity to explore what is possible for special  
populations of learners, beyond those eligible for Reading Recovery, who are offered individual  
literacy instruction supporting their acquisition of an early literacy processing system . Lose and  
Konstantellou present an overview of Literacy Lessons, reminding readers of Clay’s vision, intention, 
and directions for development of this treatment . They clarify the standards developed to ensure the 
quality of the Literacy Lessons intervention, detail procedures for the selection and training of  
Literacy Lessons teachers, and discuss the evaluation procedures . 

Harmon and Williams add to our understanding of how Literacy Lessons instruction is designed 
and delivered by sharing informal case studies of children and the reactions of Literacy Lessons 

3

Reading Recovery Council of North 
America, Board of Directors 2017–2018

President
Janice Van Dyke, Thornhill, Ontario, 

Canada

President-Elect
Jeffery Williams, Solon City Schools,  

Solon, OH

Vice President
Karen Scott, Ozark Public Schools,  

Ozark, MO

Past President
Lindy Harmon, University of Kentucky, 

Lexington, KY

Treasurer
Mary Anne Doyle, University of 

Connecticut, Storrs, CT

Secretary
Maryann McBride, Clemson University, 

Clemson, SC

Cheryl Achterberg, The Ohio State 
University, Columbus, OH

Allison Briceño, San Jose State University, 
San Jose, CA

Shari Butcher, Licking Heights School 
District, Pataskala, OH

Felicia Cummings Smith, Jefferson County 
Public Schools, Louisville, KY

Sue Duncan, Georgia State University, 
Atlanta, GA

Kellie Ehlers, Evening Street Elementary 
School, Worthington, OH

Judy Embry, University of Kentucky, 
Lexington, KY

Salli Forbes, University of Northern Iowa, 
Cedar Falls, IA

Steven Foreman, Zanesville City Schools, 
Zanesville, OH

Yvette Heffernan, Canadian Institute of 
Reading Recovery Atlantic Region, 
Halifax, Nova Scotia, Canada

Tamera Lipsey, Metro Nashville Public 
Schools, Nashville, TN

Leslie McBane, South-Western City Schools, 
Columbus, OH

Maeghan McCormick, Jackson County ISD, 
Jackson, MI

Robert Muller, National Louis University, 
Chicago, IL

Gay Su Pinnell, The Ohio State University, 
Columbus, OH

Mary Ann Poparad, National Louis 
University, Lisle, IL

Kathryne Salinas, Lamar CISD, Rosenberg, 
TX

Patricia Scharer, The Ohio State University, 
Columbus, OH

Janine Stutt, Newmarket, Ontario, Canada
Ian Wilkinson, The Ohio State University, 

Columbus, OH
Shari Worsfold, Canadian Institute of 

Reading Recovery, Whitehorse, Yukon 
Territory, Canada

Editor’s Corner
Mary Anne Doyle, Editor-in-Chief

Fall 2017 Journal of Reading Recovery 

continues on page 4



4 Journal of Reading Recovery Fall 2017

Copyright Notice

© 2017 Reading Recovery Council of North America (RRCNA) . All rights reserved . 

The Journal of Reading Recovery (ISSN 1538-6805) is published by the Reading Recovery Council  
of North America as a service to its members . No part of this publication may be reproduced in any 
form or by any electronic or mechanical means, including information storage and retrieval systems, 
without permission in writing from the publisher .

Requests for reproduction of articles must be made in writing by letter to Publications Permissions, 
Reading Recovery Council of North America, 500 W . Wilson Bridge Rd ., Suite 250, Worthington, 
OH 43085, or online at https://readingrecovery .org/rrcna/journals/reprint-permissions/

Advertising provides product and service information to RRCNA members and helps defray the  
cost of publishing . Acceptance of advertising does not imply RRCNA endorsement of any products  
or services . 

All RRCNA publications are copyrighted . Reading Recovery and the book and globe logo are  
registered trademarks of The Ohio State University in the United States . 

Every Reading Recovery teacher, teacher leader, administrator, site coordinator, and parent has  
a good story to tell . Please consider sharing your Reading Recovery experiences, ideas, and  
surprises by writing for The Journal of Reading Recovery (JRR) . We need to hear from you 
because readers have told us they want to hear more about people like themselves — especially 
those on the front lines working with children .
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intervention specialists gleaned from experiences in their respective states . These informal  
reports confirm positive and promising impacts for both Literacy Lessons teachers and the  
children they serve .

The first annual report of the formal, national data collection and evaluation of Literacy  
Lessons, for the 2016–2017 academic year, is presented by Briggs and Lomax . They not only 
report student characteristics and the end-of- year intervention outcomes, they describe the  
reiterative research process for refining the Literacy Lessons implementation procedures and 
identify modifications suggested by the current data . Finally, in his Research Brief, Lomax  
provides an in-depth examination of the data for Literacy Lessons with English language 
learners .

Collectively, our authors have given us more understanding of what is possible for learners, 
teachers, and communities when those in need of responsive instruction to establish an early 
literacy processing system have access to powerful assistance: Reading Recovery for first-grade 
children, Descubriendo la Lectura for Spanish-speaking first-grade children, or the Literacy  
Lessons treatment for special education and English learners in Grades 1-4 . The result for all 
promises to alter predictive correlations of ongoing failure based on personal, instructional, 
home, or community characteristics . These are exciting developments .
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