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Implementation

Educational systems differ 
and at any one time they are 
changing in different ways 
depending on their social and 
educational histories.  
    — Clay, 2000, p. 1 

Conversations with school leaders 
suggest a sincere desire to implement 
Reading Recovery in their schools . 
In these conversations, school lead-
ers also express challenges to expand 
the impact of Reading Recovery and 
Descubriendo la Lectura, due to 
reductions in personnel and funding 
resources . These conversations led us 
to revisit one of the implementation 
models noted in A Principal’s Guide 
to Reading Recovery (RRCNA, 2012) 
— the implementation of the shared 
classroom model and the valuable 
role this may play in teacher profes-
sional learning . We set out to gather 
information to learn more about the 
intricacies of implementing a shared 
classroom model . Reminded by 
Clay’s words, “Problem solving the 
intervention into different education 
settings is one essential feature of 
Reading Recovery,” (Clay, 2000, p . 
1), the question then becomes: What 
do school leaders need to consider 
when implementing a shared class-
room model?

The shared classroom model was the 
preferred model for Reading Recovery 
teachers in the early years of Reading  
Recovery in New Zealand (Clay, 

1994) . From an historical perspec-
tive, the decision to implement 
Reading Recovery utilizing a shared 
classroom model goes back to the 
initial study of the intervention . 

In New Zealand, the first teach-
ers (in the field trial) were 
released for full-time Reading 
Recovery work and they reported 
that they felt the loss of their 
classes and the reinforcement 
received from successful pupils 
in the classes . The second effect 
was that the teacher’s colleagues 
thought that they had been given 
a soft option, having to teach 
only one child at a time: teach-
ers were sometimes treated with 
less respect than they deserved . 
Since the field trial year most 
New Zealand teachers have 
retained their classroom contact 
and have worked only part-time 
at Reading Recovery and these 
problems have not arisen in 
subsequent years . (Clay, 1994, 
p . 129)

The loss of access to literacy  
learning in the classroom and per-
ceptions of isolation from colleagues 
noted in the initial field trial of 
Reading Recovery led teachers to 
employ a shared classroom model .

Over the years, implementation of 
Reading Recovery in New Zealand 
moved away from the shared class-
room model . This change, however, 

again resulted in reports of isolation 
for Reading Recovery profession-
als as noted in a review of Reading 
Recovery conducted in 2005 by the 
New Zealand Council for Educa-
tional Research . 

The decreasing number of 
Reading Recovery teachers with 
classroom responsibilities may 
have contributed to changing 
perceptions of the purpose and 
nature of Reading Recovery, as 
something that exists in isola-
tion from classroom practice and 
from the wider life of the school . 
(McDowall, 2009, p . 155) 

Considering both the historical and 
more recent accounts of Reading 
Recovery, shared classroom imple-
mentations in New Zealand sug-
gest inclusive support for students, 
stronger collaboration among teach-
ers, and schoolwide coherence . Clay 
reminded us that Reading Recovery 
is a systems intervention and that 
survival depended on being “cohesive 
both internally (in terms of theory, 
training, program design, evalua-
tion) with the host system (i .e ., it 
must be workable, contributing, 
cost-effective, and a winner with the 
stakeholders)” (Clay, 1994, p . 130) . 

Transitioning to the U .S . context, we 
wanted to learn more about practices 
that support the “cohesiveness” of 
the shared classroom model . Shared 
classroom implementations of Read-
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ing Recovery over the last 5 years 
averaged 9% for Reading Recovery 
and 24% for Descubriendo la Lec-
tura according to the International 
Data Evaluation Center (IDEC) .1 

Our own review of the literature 
regarding the implementation of 
shared classrooms resulted in very 
few findings . In a 2004 issue of The 
Journal of Reading Recovery, Dunn 
and Wooldridge—two teachers who 
shared a classroom—described the 
critical aspects of careful planning, 
communication, recordkeeping and 
sharing curricular duties that con-
tributed to their successful experi-
ence . They highlighted the positive 
outcomes of their own professional 
learning and those of their chil-
dren in their 6 years of experience 
in a shared classroom model . The 
authors emphasized the importance 
of strong administrative support . 
“We recognize that our administra-
tion deserves much of the credit for 
the success of this model” (Dunn 
& Wooldridge, 2004, p . 29) . By 
taking time frequently to visit with 
the teachers, brainstorm, problem 
solve and encourage their efforts, 
the principal helped to sustain this 
implementation .

In a more recent report of effective 
response to intervention (RTI) imple-
mentations (Lose & Best, 2011), 
shared classrooms were noted as pos-
sible models . In one school setting, 
the first-grade team works together 
to free up time for one Reading 
Recovery-trained teacher serving 
as one of the first-grade classroom 

teachers to provide Reading Recovery 
for the children most in need, while 
the other first-grade teachers absorb 
an additional four to five students 
into their classrooms for other con-
tent blocks . In another setting, two 
of three teachers trained in Reading 
Recovery share classroom teaching 
responsibilities and the third provides 
small-group literacy instruction in 
addition to Reading Recovery . 

Still seeking more information 
about the shared classroom model, 
we decided to interview a teacher 
leader within our university train-
ing center (UTC) who facilitated 
Reading Recovery in a district where 
shared classroom was the initial and 
predominant implementation model . 
We also decided to survey teachers 
within our UTC who actively work 
in shared classroom implementa-
tions . A request for participation in 
the survey was distributed through 
teacher leaders to teachers across the 
network . Survey Monkey was used to 
collect responses to six open-ended 
questions regarding specific experi-
ences with Reading Recovery and/or 
Descubriendo la Lectura in a shared 
classroom implementation (see ques-
tions at end of article) . Fifty-two 
teachers responded to the survey . 
Table 1 shows the number of years 
these teachers have been teaching in 
a shared classroom model; approxi-
mately half of the teachers for 3 years 
or less and half for 4 or more years .

The interview and the survey 
responses provided us with valuable 
insights into actual shared classroom 

implementations in our context . 
Returning to Clay’s statement about 
internal and external cohesiveness, 
we revisited the question: What do 
school leaders need to know when 
implementing the shared classroom 
model? Two elements appeared con-
sistently from all respondents . First 
was the value of professional learn-
ing that they shared as part of their 
participation in Reading Recovery . 
Second was the importance of shared 
and supportive leadership .

Interestingly, these responses remind-
ed us of the Standards for Professional 
Learning outlined by Learning For-
ward (www .learningforward .org), 
the national professional develop-
ment organization . Specifically, the 
Standards for Professional Learning 
state that learning communities and 
leadership are essential components 
of high-quality professional learn-
ing in schools that excel (Learning 
Forward, 2011; Lieberman & Miller, 
2011; Wahlstrom & York-Barr, 
2011) . Responses also aligned with 
the four basic principles of profes-
sional learning found in a study of 
teacher development in the United 
States and abroad conducted by 
Linda Darling-Hammond and col-
leagues (Wei, Darling-Hammond, 
Andree, Richardson, & Orphanos, 
2009) . The four broad areas include 
the importance of professional devel-

Table 1.  Years Teaching Using 
a Shared Classroom 
Model 

 
 Number Number 
 of Years of Participants

 1–3 28

 4–6 12

 7–9 4

 10–14 8

1  Averages were determined using the Reading Recovery Statistical Abstract for the U .S . 
and the Descubriendo la Lectura Statistical Abstract for the U .S . for the years 2007–
2008 through 2011–2012, Table S7b Teachers’ Other Roles . Teachers classified as 
classroom teacher or bilingual classroom teacher were considered shared classroom 
teachers for these computations, and percentages were rounded to the nearest whole 
number .
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opment that is intensive, ongoing 
and connected to practice; focused 
on student learning of a specific 
content with hands-on work; pro-
vided within a comprehensive school 
reform effort; and in a context of 
collaboration and shared decision 
making . For our discussion, we will 
focus on two major areas — learning 
communities and leadership . 

Learning Communities
Teachers in the survey reported the 
overwhelming benefits of profes-
sional learning communities afforded 
by the shared knowledge of Reading 
Recovery theory and practice and 
the opportunities to extend these 
understandings into classroom teach-
ing when supporting other children 
who struggle . Learning communi-
ties are “ongoing groups… who 
meet regularly for the purposes of 
increasing their own learning and 
that of their students” (Lieberman 
& Miller, 2008, p . 2) . In the survey 
data, teachers reported participation 
in three different types of learning 
communities beyond their Reading 
Recovery community — grade-level 
teams, teacher partnerships, and 
classroom learning communities . 

Grade-level teams
The teacher leader emphasized that 
one of the biggest benefits from the 
shared classroom model in her dis-
trict was that the Reading Recovery 
teachers are “full members of the 
grade-level team” and “work more 
closely and easily with the other 
first-grade (as well as the kindergar-
ten and second-grade) teachers than 
when they are just one of the ‘extra’ 
staff who pull kids out for various 
reasons .” Reading Recovery-trained 
teachers have significant knowledge 
and expertise that can be shared in 
their schools . Several shared class-

room teachers appreciated the oppor-
tunity to share knowledge learned 
from Reading Recovery training 
with their grade-level team and 
with their classroom students . One 
teacher stated, “teachers look to us to 
be available and answer questions” 
about literacy learning . Teachers in 
a shared classroom model can build 

this kind of collaborative relationship 
with their grade-level colleagues in 
the course of their daily work, creat-
ing coherence across the grade .

Teacher partnerships
Teacher partnerships are a second 
learning community . Many survey 
respondents commented on the 
benefit of having a partner teacher 
to share classroom responsibilities 
and help with instructional plan-
ning . Some also appreciated having 
a coworker available to consult with 
when learning about Reading Recov-
ery . Several stated that the oppor-
tunity to collaborate with a partner 
that shares the same ideas and goals 
for students was invaluable, particu-
larly when working with students 
who are making minimal progress . 
Working with the same children 
in the classroom and in Reading 
Recovery helped build familiarity 
and common expectations, allowing 
teachers to identify and implement 

similar strategies in both places, as 
well as share strategies and teaching 
styles with each other . One teacher 
commented that she and her partner 
had been working together for 7 
years and had developed a “fabulous 
working relationship” and that they 
were able to be “flexible with ideas .” 
Another teacher stated, “It’s nice to 

have two teachers that are on the 
same page with what is going on 
in the classroom … makes transi-
tions for the students a lot easier … 
and for the teachers, too!” Another 
teacher agreed and noted, “My part-
ner teacher and I are very supportive 
of one another and we lean on each 
other a lot .” Some teachers also 
identified this model as being help-
ful in dealing with student behavior 
concerns and with parent commu-
nication . Participating in a shared 
classroom model allows partner 
teachers to learn, teach, and support 
each other as well as be a part of a 
grade-level team . 

Classroom learning community
The classroom learning community 
is enhanced in a shared classroom 
implementation because students 
benefit from each classroom teachers’ 
specialized literacy learning . Several 
teachers mentioned that the things 
they learned in watching the progress 

What do school leaders need to know when  
implementing the shared classroom model? Two  
elements appeared consistently from all survey  
respondents . First was the value of professional  
learning that they shared as part of their participation 
in Reading Recovery . Second was the importance of 
shared and supportive leadership .
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of their Reading Recovery students 
made them better teachers of reading 
in general and gave them ideas and 
strategies to help their other strug-
gling readers . One teacher said, 

I have a lot of extra training in 
how kids learn … and all this 
carries over into the classroom . 
It helps me really think through 
how I am going to teach some-
thing and it also helps me when 
I am thinking about how to 
reteach something . … Also, [my 
partner] now teaches the math/
science/social studies part of the 
day, and she has such a clear 
understanding of how kids learn 
— which has totally carried over 
to her teaching of these subjects .

The powerful professional learning 
during Reading Recovery training  
was mentioned in many of the  
teachers’ responses . For example, one 
teacher reported, “Everything that I 
have learned has carried over to my 
struggling classroom students . The 
knowledge gained in Reading Recov-
ery is … strategically used to support 
reading and writing in the class-
room .” Many teachers commented  
on how their Reading Recovery 
training, which includes ongoing 
practice and supervision, benefited 
their classroom students with “expert 
knowledge of responsive teaching” in 
all subject areas . 

Benefits to Reading Recovery students
Each teacher’s Reading Recovery 
students also benefit from shared 
classroom teacher partnerships and 
classroom learning communities . 
One teacher stated, “I know what my 
Reading Recovery students can really 
do and I expect that from them in 
the classroom .” The teacher leader 
stated a major benefit of shared 
classrooms:

[T]he transfer into the classroom 
is easier for the students, and the 
Reading Recovery teachers are 
better able to tell when a child 
is ready to discontinue, because 
the Reading Recovery teach-
ers are totally aware of what is 
going on in the classrooms at 
any given time — what they 
are reading and studying in the 
classroom, what the average and 
good students sound like on any 
specific date, what they’ve had 
and are expected to be able to do 
in spelling and phonics in their 
classes, what the other students’ 
writing looks like at any given 
time, whether there are books 
in the Reading Recovery collec-
tion that fit with things that the 
classes are doing, etc .

The teacher leader stated that this 
was a large part of the reason her 
district encouraged schools to con-
tinue with the shared classroom 
model, although the original reason 
was financial . She also reported that 
outcome data was not affected by 
whether a teacher was in a shared 
classroom model, as outcomes were 
similar to other models . “It can be 
a very strong model when it works 
well,” she said . 

We learned through our investiga-
tion into implementation of the 
shared classroom model that teachers 
implementing this model participate 
in learning communities that benefit 
their grade-level teams, their partner 
teacher, their classroom students, and 
their Reading Recovery students . 

Table 2. Benefits of Shared Classroom Model 

Teacher 

• Part of grade-level team — in the loop
• Divide classroom subjects so more focused classroom preparation
• Division of classroom responsibilities
• Know what an “average” student does
•  Know what Reading Recovery students should be doing back in the classroom, 

and vice versa
• Best of both worlds — whole group and one-to-one
•  Collaboration with partner available when learning Reading Recovery and when 

planning classroom instruction
• Partner to share strategies and expertise
• Reading Recovery training carries over into classroom instruction
•  Extra person available when dealing with challenging students (academic or 

behavior)
•  Know what is going on in the classroom and when Reading Recovery students 

are ready to return  

Students 

•  Teachers often have specific expertise that can help more students (math, science, 
etc .)

• Students are exposed to a variety of teaching styles/strategies
•  All students benefit from expert reading and writing teachers, not just the lowest 

students
• Struggling students benefit from two pairs of eyes problem solving for solutions
•  Benefit from teachers’ expertise in close observation and working from students 

strengths
• Reading Recovery students have a teacher familiar with classroom context
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“When rooted in the everyday life of 
a school, learning communities can 
be sustained” (Lieberman & Miller, 
2011, p . 20) . Table 2 provides a sum-
mary of the benefits professional 
learning communities provided in a 
shared classroom implementation .

Leadership
School leadership plays an impor-
tant role in the success of the shared 
classroom model by providing sup-
port and structure . Successful shared 
classroom implementations of Read-
ing Recovery and Descubriendo la 
Lectura involve schoolwide conversa-
tions and shared decision making in 
order to promote cohesiveness across 
the system . 

The decision to implement a shared 
classroom model involves conversa-
tions across school teams . School 
teams meet early in the spring and 
summer prior to implementation to 
address issues of time, responsibili-
ties, and space that impact the total 
school when planning for one-to-one 
instruction . One survey participant 
commented that “the school prin-
cipal/staff need to be supportive 
of those persons trying to help the 
most-needy students by leaving  
their own classrooms to accomplish 
this task .”

Implementation should be a total 
school decision . School teams consid-
er responsibilities of shared classroom 
teachers and how these fit in with 
the structure of the school . Survey 
data suggest that school leaders share 
a culture of learning that builds 
capacity . Leaders in schools with  
successful implementations value 
time for conversations about data and 
collective practice . Leaders are persis-
tent in working to remove obstacles 
that may arise as the implementation 
is beginning and are flexible enough 

to adjust when challenges arise . 
Teachers recognized leaders who 
share their understanding of observ-
ing and working from the point  
of strengths .

Schedules/Time
One important conversation for 
grade-level teams and shared class-
room partnerships is to work out 
schedules that free up time for one-
to-one instruction . Following are a 
few examples of how teachers sur-
veyed reported their day . The major 
considerations in these decisions 
seem to be lunch times and specials 
times for the grade level . Of the wide 
variety of schedules noted, the most-

frequent schedule involved Teacher 1 
providing Reading Recovery in the 
morning and Teacher 2 providing 
Reading Recovery in the afternoon 
(Figure 1) . A second combination 
(Figure 2) might have the first  
Reading Recovery teacher providing  
lessons in the morning and the sec-
ond teacher working with Reading 
Recovery students both before and 
after lunch . In schools that have  
multiple first-grade classrooms,  
first-grade students could be distrib-
uted between the other first-grade 
teachers to allow time for one-to-one 
teaching . A third alternative involves 
the use of a third teacher in a part-
time role (Figure 3) .

Figure 1.  Scenario Using Two Reading Recovery Teachers

 

Teacher 1

Teacher 2

7:35 am
to 11:00 am

Reading Recovery

Language Arts / Reading

1:00 pm 
to 3:00 pm

Math / Science / Social Studies
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to 1:00 pm
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Figure 2.  Scenario Using Reading Recovery and Classroom Teachers

Teacher 1

Class Split
with 5 
Other 
First-
Grade 
Teachers

7:50 am
to 8:10 am

8:10 am
to 9:40 am

Reading Recovery
(3 students)

Writing
Social Studies

9:45 am
to 2:30 pm

Reading
Spelling

Math
Lunch

Specials

2:30 pm
to 3:00 pm

Reading Recovery
(1 student)

Science

Figure 3.  Scenario Using Third Teacher in Part-Time Role

 

Teacher 1

Other Teacher

Specials Teacher

Morning

Out 1 Hour 
for Reading Recovery

Covers Class for 1 Hour

Afternoon

Out 1 Hour
for  Reading Recovery

Class Out 1 Hour
for PE / Computers
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Grade-level teams also play an 
important leadership role in a shared 
classroom model implementation . 
There are variations in the imple-
mentation of shared classrooms 
reported in our survey based on the 
needs of the school . Most teachers 
share a first-grade classroom, but 
there are schools where a kindergar-
ten or second-grade classroom are 
shared . Also, most teachers are in a 
situation where two Reading Recov-
ery teachers share the same group of 
students and divide the responsibili-
ties for teaching grade-level content 
between each other . The grade-
level team and team partnership 
discuss responsibilities for content 
area assignments working from the 
expertise of the individual teachers 
while factoring in grade-level con-
siderations . The most-common divi-
sion of content reported one teacher 
responsible for English language 
arts and the other teacher taking a 
combination of math, science, and/
or social studies . A few teachers 
added additional content like health, 
phonics, word wall, or technology 
to their other content, and some 
teachers reported combining social 
studies with English language arts . 
Some schools utilize an additional 
part-time teacher for shared class-
room instruction . Figure 4 describes 
various ways that teaching respon-
sibilities are shared in some unique 
circumstances .

Several survey teachers appreciated 
the opportunity this gave them for 
more-focused preparation on specific 
content areas rather than having 
responsibilities for all content .

Structure
Regardless of what schedule is adopt-
ed, creating a structure that allows 
time for teachers to plan together as 

a group and individually, communi-
cate about classroom responsibilities, 
and collaborate about related student 
achievement is essential . Specifically, 
survey data suggest that school lead-
ers provide ways to redistribute duties 
for teachers in the shared classroom 
setting . Teachers consistently report 
requests for decision makers to 
consider them as one teacher when 
assigning duties because of the addi-
tional planning it takes to do both 
Reading Recovery and classroom 
lessons . “Administrators really need 
to be understanding of the fact that 
Reading Recovery has a lot of paper 
work,” one teacher commented . 
Survey teachers emphasize that “not 
only are Reading Recovery teachers 
doing lessons and planning for the 
classroom part, we are also doing 
individualized lesson plans for four 
students every day .” Protecting plan-
ning time is an important role of 
leadership at all levels in a shared 
classroom implementation . 

Responsibilities
In addition to school team decisions 
and grade-level considerations, the 
Reading Recovery professionals shar-
ing classroom responsibilities need 
time to work out the logistics of their 
roles . Survey teachers noted that 
decisions about classroom responsi-
bilities and how they will be divided 

are important, as well as decisions 
about things like who is responsible 
for which parts of the report card, 
who assigns homework and checks 
folders, who takes care of other 
required paperwork specific to that 
school, who calls or meet with par-
ents, who handles assessments and 
reports, who covers which duties, etc . 
Some survey teachers do their plan-
ning for the other part of the day 
together, and some do it separately . 
Several survey teachers addressed the 
importance of approaching classroom 
management and student behavior in 
a similar manner . 

The teacher leader mentioned that 
the first year can be challenging in 
a shared classroom implementation 
because of these partnership deci-
sions/adjustments . “After the first 
year they’ve kind of figured out how 
they’re going to do things so that the 
kids are getting something consistent 
throughout the day, but the first year 
they have to figure all that out,” she 
noted . “Once they got the routine 
down a lot of them really really liked 
it — liked to do it that way .” Also, 
several survey teachers felt this model 
provided them with “the best of both 
worlds” — the opportunity for one-
to-one teaching and participation in 
regular class instruction .

Figure 4.  Unique Shared Classroom Situations 

Reading / Writing
(Reading Recovery teacher)

Reading / Spelling / Math
(Reading Recovery teacher)

Phonics 
(one teacher)

Writing Language Arts 
(another teacher)

Math / Science / Social Studies
(part-time teacher)

Writing / Social Studies / Science
(split between other first-grade teachers)

Math / Social Studies / Science
(Reading Recovery teacher)
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Space
School teams also need to consider  
available space . Survey teachers 
report two scenarios with regards 
to space: sharing classroom space in 
some schools and having separate 
classrooms in others . Many survey 
teachers mention that if a room is 
shared, it should be “spacious enough 
to accommodate two teachers and all 
the students and supplies needed to 
have a day run smoothly” with areas 
for two teachers’ desks, shelves, etc ., 
so “we don’t trip over each other .” 
This may require a larger classroom . 
Teachers also mention that if a class-
room is shared then “resources such 
as supplies and work space must be 
clear to both teachers in the room .” 
Many teachers mention that the ideal 
would be separate classrooms, as long 
as these rooms were not “two hall-
ways away .” No matter which way 
is chosen, consideration should be 
given to where the Reading Recovery 
lesson will take place and whether 
each teacher keeps her own Reading 
Recovery library and other resources 
so teachers can effectively function 
in each role . The teacher leader com-
mented that “some of them kept 
separate book sets so they always 
knew which ones were on the shelf 
and which ones were out and some 
of them just pooled their books — 
however these two people can  
work together .” 

Selecting teaching partners
Leadership discussions about who 
will train occur among school teams 
and teachers in working through 
what makes an effective partnership . 
Survey teachers pointed out several 
characteristics that aid in creating 
effective shared classroom partner-
ships . Many characteristics reported 
in the survey data are referred to in 

the guidelines for the selection of 
teachers in A Principal’s Guide to 
Reading Recovery (RRCNA, 2012) . 
Characteristics include voluntary 
application, adaptability/flexibility, 
and strong communication skills . 
These are important for all Reading  
Recovery teachers, but because 
shared classroom teachers partner  
in learning on a daily basis, these  
characteristics are even more crucial 
for success .

Survey teachers reported the impor-
tance of choice in making decisions 
to train . These Reading Recovery 
professionals realize that being will-
ing and able to adapt to working 
with a partner as well as to the chal-
lenges of new learning is critical in 
a shared classroom implementation . 
The teacher leader also noted the 
importance of choice in effective 
teacher partnerships . “If they decided 
together to go into this they seemed 
to work it out, otherwise there were 
challenges .” In fact, she stated that 
most teachers really liked this model 
after the first year and really missed 
having a partner if they went back to 
the regular classroom . 

The most-often mentioned teacher 
characteristic by survey participants 
was flexibility . Survey teachers felt 

that shared classroom teachers ben-
efit from a willingness to adapt, com-
promise, and learn as they go . They 
also mentioned the importance of 
teamwork . Shared classroom teachers 
are team players, work well together, 
and are collaborative . They are coop-
erative and supportive and “step up 
to the plate to help each other out .” 
Many survey teachers commented 
that partner teachers need to have 
similar philosophies about learning 
and teaching and have similar man-
agement styles . Compatible personal-
ities, having a great deal in common, 
being friends, and being able to get 
along and come to agreements were 
also mentioned . Several survey teach-
ers identified being organized, hard-
working, having a positive attitude, 
learning to forgive, and being patient 
with each other as important, as well 
as being a good manager of time . 
The decision about teachers who  
will fill these roles is a critical one, 
and characteristics that promote flex-
ibility/adaptability can set conditions 
for effective implementation of the 
shared classroom model . 

The teachers surveyed also reported 
the importance of being effective 
communicators . Partners share infor-
mation about the daily positives and 
negatives in the classroom as well as 
communicate with the grade-level 
team and the school administration 
on an ongoing basis . The teacher 
leader emphasized the importance 
of meeting together for at least a few 
minutes every day — as well as plan-
ning ways to communicate with each 
other in other ways as important in 
shared classroom partnerships .

School/grade-level teams must 
consider decisions regarding time, 
responsibilities, space, and selecting 
teaching partners carefully . Many 

Many survey teachers  
commented that partner 
teachers need to have 
similar philosophies 
about learning and 
teaching and have  
similar management 
styles . 
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challenges can be averted in a shared 
classroom implementation with 
timely conversations by the school/
grade-level team involving support 
and structure . One teacher com-
mented, “Leadership is key to suc-
cessful implementations of the shared 
classroom model .”

Responding to Challenges
Implementing a shared classroom 
model is not without challenges as 
we learned from the teachers’ sur-
veys . The first year can be particu-
larly challenging as teachers work 
out schedules and learn to problem 
solve the unexpected . Teachers 
reported “leaving each other many 
sticky notes” as a common way 
to survive . All Reading Recovery 
teachers, regardless of the model of 
implemen-tation, find the new learn-
ing in Reading Recovery challenging 
at times . 

A second challenge is planning for 
classroom instruction and Reading 
Recovery at the same time . Several 
reported it’s like wearing two hats . 
Teachers indicated that one way to 
lessen this issue was to be familiar  
with the grade-level classroom  
curriculum prior to moving into a 
shared classroom model . Changing 
grade levels while taking on new 
learning in Reading Recovery isn’t a 
good idea . Also, planning for Read-
ing Recovery lesson plans cannot 
be done ahead like classroom plans; 
time is necessary every day for plan-
ning individualized instruction . 
Teachers shared solutions such as 
intentionally setting aside time each 
afternoon to reflect on lesson notes 
and records . Many reported that les-
son planning for Reading Recovery 
often became an evening activity .

A third challenge involves recogniz-
ing that teaching partners may differ 
in ways of planning and responding 
to tasks . Recognizing each other’s 
strengths and needs contributes to 
effective teamwork . The teachers 
noted that sometimes it is important 
to simply discuss personal prefer-
ences and needs to define a system 
of working together . One teacher 
may prefer to stay late to plan while 
another prefers early morning plan-
ning . Discussing these differences 
and needs can contribute to success-
ful working relationships . 

Finally, every teacher reported issues 
with time . Extra meetings, a fire 
drill that lasts longer than usual, or 
accommodating special programs 
can impact Reading Recovery teach-
ers in any implementation . Teachers 
in shared classroom implementa-
tions reported the importance of 
being organized—and at the same 
time—flexible . Missed lessons chal-
lenge the success of a child’s progress 
in Reading Recovery but can be 
even more challenging to make up 
when teaching in a shared classroom 
model . Solutions may involve giving 
up planning time during the day to 
make up lessons while the class is at 
specials or with another teacher . 

Despite the challenges, 95% of 
surveyed teachers had positive com-
ments about their shared classroom 
experience, and all provided insight-
ful responses to our survey questions . 
One teacher commented, “It is a 
demanding job, but highly reward-
ing .” Other teachers made similar 
comments like, “I feel that having 
a shared classroom is a great thing” 
and “Reading Recovery has been a 
great asset to my overall growth as 
both a classroom teacher and Read-

ing Recovery teacher! It has afforded 
me great hands-on practice and the 
ability to impart knowledge that 
allows students to grow in learning .”

Conclusion
Implementing Reading Recovery in 
a shared classroom setting embeds 
powerful professional learning 
communities within the school set-
ting . Teachers’ enhanced expertise 
facilitates student learning in class-
rooms and provides students most 
in need of early intervention with 
the individual instruction they need 
to accelerate their literacy learning . 
Implementing Reading Recovery 
within a shared classroom model 
creates strong professional learning 
communities that mirror the high 
standards schools seek for intensive, 
ongoing professional development 
that is data driven and job embed-
ded . To effectively implement a 
shared classroom model, leadership 
that provides both support and 
structure is needed . Decisions about 
schedules, teaching responsibilities, 
space, and assignments require  
collaboration across the school level . 
This leadership contributes to the 
internal and external cohesiveness 
Clay calls for in the effective imple-
mentation of Reading Recovery .

Authors’ note: The authors would like 
to thank Joli Lee, a retired teacher 
leader, who graciously shared her 
experiences with shared classrooms 
in her district, and all of the shared 
classroom teachers who were willing to 
take time out of their very busy sched-
ules to respond to our survey and share 
their unique insights. Their perceptive 
responses provided much needed infor-
mation about implementation of the 
shared classroom model in the U.S.
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1 .  How many years have you worked as a Reading  
Recovery teacher in a shared classroom 
implementation?

2 .  Describe how your shared classroom implementa-
tion works (assignments, division of day, what 
your classroom students are doing while you 
aren’t there, etc .) .

3 .  How do you schedule the time needed to do your 
Reading Recovery lessons and the analysis of 
daily records? Please elaborate .

4 .  Describe what contributes to the effectiveness  
of the shared classroom implementation . Please 
be specific .

5 .  What recommendations would you make to 
improve your shared classroom implementation?

6 .  What advice do you have for a school beginning 
to use a shared classroom model for the first 
time?

Survey questions


