
How can schools today ensure that 
all children learn to read? Our first
answer is to begin with a comprehen-
sive literacy instructional plan that
includes intensive early literacy inter-
vention. Our second answer is to
invest in professional development
that is built upon a solid understand-
ing of the literacy process and devel-
ops teachers’ capacity to observe and
problem solve children’s needs at the
point of difficulty.

The No Child Left Behind 2001
Education Act requires a comprehen-
sive professional development plan.
Too often in trying to find the answer
to reading success for all children, we
choose an isolated method—a pack-
age or a software program—believing
that it will be the key. None is as
effective as we would hope. So we
add more packaged programs until
the children are confused and the
teachers become overwhelmed.

For reading instruction and interven-
tion to be effective, teachers must
deeply and flexibly understand the
reading process. As teachers’ theories
of reading develop, they are able to
use their knowledge to support the
individual differences of children.
Theoretical models founded in
research help to inform the design for
learning required for growth and ulti-
mately system performance. Learning
and collaboration on the part of the
teachers form the day-to-day founda-

tion for systemwide improvement.
Allington and Walmsley (1995)
describe it this way:

Special intervention efforts
must become part of the fabric
of schools—incorporated into
the belief system of teachers
and administrators and fitted
into the routines and organiza-
tional plans of the school 
district. (p. 254)

Comprehensive literacy programs
supplemented with interventions
grounded in literacy theory require
ongoing professional learning.

Often we overlook the inherent intel-
lectual potential of the people in the
schools, teachers, and students work-
ing together to maximize learning.
Professional learning for teachers in
the long run is more efficient and
effective than shelves lined with kits.
School leaders have the opportunity
to invest in the “people strategy” by
making the most of the intellectual
capacity of every teacher in our
school (Sparks, 2002).

Reading Recovery maximizes the
intellectual potential of professionals.
Authentic teaching sessions promote
rich interactions among the learning
community of teachers, teacher 
leaders, and university trainers. These
become the foundation of the evolv-
ing literacy apprenticeships. The col-
laboration of professionals provides
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The What Works Clearinghouse (WWC)
Intervention Report focused on Reading
Recovery’s experimental research evidence
of student gains in alphabetics, fluency,
comprehension, and general reading
achievement. Fidelity to the implementa-
tion of Reading Recovery was not a 
consideration of the WWC panel. Yet
without fidelity to implementation, it is
doubtful that significant results would
have been found.  

The panel considered teacher training as
one of the most important characteristics
in analyzing the five studies. In this 
section, Anne Simpson and Marlene M.
Montgomery explain the standards for
professional development of the National
Staff Development Council and how
Reading Recovery meets those standards.
It is through the high-quality professional
development Reading Recovery provides
that teachers become highly skilled and
capable of producing the successful 
outcomes reported by the WWC.

Authors Mary K. Lose, Maribeth C.
Schmitt, Francisco Gómez-Bellengé, Noel
K. Jones, Barbara Honchell, and Billie J.
Askew explain the reauthorization of 
the IDEA and how Reading Recovery 
provides early identification and 
prereferral intervention as part of the
response to intervention (RTI).  

It is important for all of us to understand
the importance of the WWC report and
what it is saying about Reading Recovery.
We must also share that information with
other Reading Recovery stakeholders. In
this section, Marsha Studebaker provides
information about how to use the WWC
report in your school. I invite you to 
follow her suggestions.

— Salli Forbes, section editor



an excellent means to expand the 
collective learning of all participants
when discussing topics of teaching,
observing, and assessing students
within the Reading Recovery inter-
vention. Reflection upon the actions
and responses of the teachers and
children connect the theories of 
literacy development to teaching
practices, thus investing in the 
people strategy.

The young child’s process of becom-
ing literate requires teachers who
learn how to observe the complexities
of the process in action and support
the child at the most critical times,
thus making it easier to learn. To
move theory into practice requires
ongoing professional development as
well as collaboration.

National Staff Development
Council Standards Provide 
a Framework
The National Staff Development
Council (NSDC) provides a frame-
work and set of standards on which
to build a systemwide staff develop-
ment program that nurtures the
capacity of professional learning.
These standards provide school 
systems with a comprehensive model
for long-term systemwide change. 
In their 2002 publication, “What
Works in Elementary Schools,”
(Killion, 2002) the NSDC identifies
the Reading Recovery professional
learning model as an exemplar of
their set of standards. For this reason
it is important to understand how
Reading Recovery aligns with the
NSDC standards. The purpose of this
article is to provide literacy leaders
with a clear explanation of how
Reading Recovery meets the national
standards for professional learning.

The NSDC model incorporates the
context, processes, and content for
change. The context of professional
development addresses the need to
establish a learning community, 
supported with collaborative leader-
ship. The processes for this model are
based on the learning that can be
achieved through continuous study
and reflection. The content for learn-
ing in the community requires a close
look at the data so that decisions and
evaluation of what is working or not
working can be monitored on the
basis of results.

How Does Reading Recovery
Fit With the National
Standards for Systemwide
Professional Development?

Context
The concept of creating a learning
community in schools is gaining
momentum, but not without a 
deliberate commitment on the part of
school administrators and staffs.

Study groups, school teams, and
action research are all part of invest-
ing in the people strategy by increas-
ing the intellectual capacity of those
who make the difference in the 
academic lives of students. NSDC
standards embody the importance of
creating a learning community under
the standard context. The context in
which individuals learn includes the
conditions for employing learning
communities, as well as the leadership
and resources that it takes to sustain
the community. Reading Recovery
meets these standards as an early 
literacy intervention (see Table 1).

Reading Recovery training is based
on a three-tiered network of profes-
sional learning involving university,
site, and school interaction. Reading
Recovery teacher leader training
requires a full year of graduate study
at a university training center
designed to develop theoretical
understandings about early literacy,
applications to practice, and collabo-
rative leadership skills in working
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Table 1. Contexts for Establishing Excellent Systemwide Professional
Development

NSDC Standards Reading Recovery

Learning Communities
Organizes adults into learning Employs a three-tiered system that 
communities whose goals are includes the university, district-based
aligned with those of the school teacher leader, and school-based teacher.
and district.

Leadership
Requires leaders who guide Provides administrative leadership from
continuous instructional site coordinators, teacher leader for site,
improvement. and school-based teams.

Resources
Requires resources to support adult Provides site-based training and ongoing
learning and collaboration. professional development that connects

with the larger university community to
ensure continuous growth in current 
practice and theory.



with teachers, administrators, and
parents. These teacher leaders return
to their sites and districts to host 
full-year teacher training programs. 

At each level the context of the 
training involves direct teaching of
children. Teacher leaders and teachers
participate in the collaborative
process of problem solving to make
accelerative progress with first graders
who struggle with learning to read
and write. Teacher leaders make
school visits to support reflective
practice and instructional decision
making based on observations of 
student behaviors. University trainers
continue to work with teacher leaders
to support teaching, deepen under-
standing of theory, and offer support
with effective implementation.
Reading Recovery’s ongoing profes-
sional learning model provides a 
context for deep and embedded
learning for teachers and the children
they serve.

Processes
The NSDC standards support the
practice of being data driven when
designing and implementing profes-
sional development. Planning for 
professional development should be
derived from a careful analysis of 
student, teacher, school, system, and
community data. In the process of
developing the content for profes-
sional learning, planners must work
from a research base that supports
teachers in making instructional deci-
sions by selecting the most-strategic
activities that support both student
and teacher change. The process of
being data-driven cannot stop after
the planning and implementation
stage.  Both reflective and evaluative
data should be collected following the
professional learning to objectively

look at the impact on future student
achievement (see Table 2).

Reading Recovery begins with a stan-
dard collection of student achieve-
ment data using An Observation
Survey of Early Literacy Achievement
(Clay, 2002). The six assessment tasks
provide numerous ways to analyze
and monitor student performance.
Daily lesson records, running records,
and writing samples over time pro-
vide teachers with continuous feed-
back that can be used to inform their
teaching as well as identify the pro-
cessing behaviors that children use as
they construct a flexible processing

system (Clay, 2005). The National
Data Evaluation Center (NDEC)
provides schools, sites and districts,
and university training centers with
snapshots of student progress, teacher
performance, and statistical reporting
that can be used for internal instruc-
tional improvement in addition to
broad-based national comparisons.
Data sources at all levels become
vehicles for accelerating young 
children into the average of their
first-grade reading groups.

In Reading Recovery, sites receive a
report on student outcomes and
site/school performance. Data include
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Table 2. Processes to Ensure Continuing Quality Professional Development

NSDC Standards Reading Recovery

Data-Driven
Uses disaggregated student data to Employs standard tools and a data
determine adult learning priorities, collection process at the student, teacher,
monitor progress, and help sustain school, site, university, and national levels
continuous improvement

Evaluation
Uses multiple sources of information Provides data reports that include 
to guide improvement and demon- student performance data and 
strate its impact implementation data to guide total 

program improvement

Research-Based
Prepares educators to apply research Promotes use of research from learning
to decision making and literacy theories to promote daily

instructional decision making to 
support students in making accelerated 
progress

Design
Uses learning strategies appropriately Uses reading and writing in authentic
to the intended goals contexts of connected texts in connection

with defined lesson components

Learning
Applies knowledge about human Requires teachers to develop skilled
learning and change observation and systematic recording of

observable behaviors in order to identify
learning processes and sources of
information

Collaboration
Provides educators with knowledge Utilizes collaborative model of systematic
and skills to collaborate inquiry of student observational data to

formulate hypotheses and make
instructional decisions



multiple sources of information
(scores on assessment tasks, classroom
teacher perceptions, school decisions)
about individual children such as
referrals, retentions, and implementa-
tion decisions that allow school 
districts to evaluate and refine imple-
mentation.

Reading Recovery teachers use data
on a daily basis to design lessons for
individual student strengths and
needs. Lesson records provide infor-
mation that is useful to identify the
processes and sources of information
a student utilizes. This information
enables the teacher to make instruc-
tional decisions that enable the 
student to develop a system that 
supports accurate and fluent reading.
Teachers may use these records to
request technical assistance in much
the same way doctors collect informa-
tion to monitor a patient’s progress at
a critical point in time.

Content
Content standards outlined by the
NSDC recognize a broad audience. It
is not enough for teachers to develop
a deeper understanding of the subject
they teach. Content standards address
the needs of all students and parents
within the broader school communi-
ty. This area of standards recognizes
and values diversity among students
and the homes in which they live. To
meet this standard, professional devel-
opment must help teachers learn to
use content knowledge flexibly. Each
child or group of children will bring
experiences and skills that can be
used to further academic achieve-
ment. Reading Recovery identifies
children most in need, pairing each 
of them with a highly trained teacher
who designs lessons for the individual
child beginning with what each child
knows. Reading Recovery teachers

collaborate with classroom teachers 
to ensure that each child can move
successfully into the class average.
Parents are invited to read with their
children utilizing familiar texts from
previous Reading Recovery lessons.
Reading Recovery thus provides a
model based on equity and quality
teaching and invites participation 
and feedback from classroom teach-
ers, school leaders, and parents (see
Table 3).

The comparative analysis of the
NSDC standards and the Reading
Recovery model for early intervention
demonstrates that Reading Recovery
provides a model of professional
development that reflects the NSDC
standards moving beyond methods,
materials, and procedures to a model
that supports, nurtures, and requires
ongoing development of intellectual
capacity. It is not just a package of

materials. Reading Recovery continu-
ously develops the expertise of 
teachers and effectively reaps the 
benefits of its investment in the 
people strategy.

When schools invest in their greatest
resource, the teacher, literacy pro-
grams will improve for all children.
Pinnell (1991) states:

The primary goal of literacy
education is to make a differ-
ence for children and society.
There is only one way to
accomplish that goal:  Find
ways to increase the expertise of
teachers. We need to know
more about what teachers need
to know, how they make 
decisions, and how they learn.
(p.171)

Understanding that the key to 
eliminating reading failure lies in a
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Table 3. Content Standards for Learning Within Communities

NSDC Standards Reading Recovery

Equity
Prepares educators to understand and Selects the students based on lowest
appreciate all students, create safe, performance irrespective of social, ethnic,
orderly, and supportive learning language, intelligence, attendance, or
environments, and hold high other special handicapping differences
expectations for students’ academic and teaches for accelerative gains
achievement

Quality Teaching
Deepens educators’ content Employs teachers who participate in a
knowledge and provides them with yearlong training program that addresses
research-based instructional strategies theoretical understandings of literacy,
to assist students in meeting rigorous weekly demonstration lessons supported
academic standards by the teacher leader mentor, and 

continued use of readings and classroom
information

Family Involvement
Provides educators with knowledge Invites parent observation of the 
and skills to involve families and learning process in noting changes in the
other stakeholders appropriately child’s reading behavior and observations

of the demonstration lessons; feedback
from teachers, parents, and school
administrators is collected and reported
annually in site reports



commitment to the people strategy,
high-quality professional develop-
ment may be the greatest investment
schools can make. To be economic,
school officials need to seek out those
models that meet the components of
the NSDC standards for professional
development and have proven results
that can impact reading success for
first graders, particularly first graders
who have been identified to have 
the greatest need. Reading Recovery
values the learning of students and
teachers. Reading Recovery provides a
system for continuous learning to
meet the unique needs of the lowest-
achieving first graders who require
systematic, intensive instruction to
prevent reading failure.
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