Getting the child to say, ‘this is like that.’

“Children show that they understand that ‘letters make words’
when they have worked in both reading and writing and begin
to make analogies, saying ‘this is like that.’ p.32

Clay, M. (2005). Literacy Lessons Designed for Individuals. Part Two

Presented by Lee Skandalaris
Trainer Emeritus
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Burst of babble is built on “ma-ma’

Explains what causes the ‘word spurt’, that magical time
when a toddler’s vocabulary explodes, almost overnight.

Babies start jabbering after they’ve mastered enough easy
words to tackle more of the harder ones. It’s essentially a
snowball effect. McMurray (2007) Science

e Far simpler than scientists’ assumptions that some special brain mechanism
must click to trigger the word boom.

A lot of under-the-radar work

Parallel learning

Simply talking and reading to a child a lot is the key.

Exposure to allow the baby to link to concrete objects using elimination



This talk 1s about...

e Specific language used In teaching for analogous
thinking

e Building private interests in a child

e Transfer from one context to another

e Opportunities for linking within, beyond and about the
text



Clay (p.100) speaks to connections in the brain.

By the start of this century scientists who were studying vision were
telling us that it was not a one-way street from the eye’s retina to the
brain. Information comes into the brain through the senses, and the
brain rapidly activates what it believes is relevant knowledge stored
from prior experiences.

Then quoting from Greenfield (2000) Brain Story

For each connection that carries information from the eyes (to the
brain) there are at least 10 connections coming in the opposite
direction from the brain to the eyes. It seems that the information
leaving our retina is not complete enough to create a full and rich
Interpretation of the world. Our imagination then allows us to fill the
gaps and convert the distorted image from the eyes into the complete

and vibrant world we see. pp.72-73
Read Kurson, Robert (2007) Crashing Through: A True Story of Risk, Adventure, and the

Man who Dared to See. Author of Shadow Divers.



The Language of Influence in Teaching

Some of us have to think more carefully about the
language we use to offer our students the best learning

environment we can.

As teachers we have to d
for which students, and w

Johnston devotes the boo
INn effective teachers.

p.1

ecide what to be explicit about
nen to be explicit about it. p.8

K to productive phrases he noticed

Johnston, P. (2004) Choice Words: How our Language Affects

Children’s Learning



Clay talks about literacy processing in
Literacy Lessons: Part One

As children get better at finding the links they look for more
opportunities to engage in these activities...We can assume
that we create networks in the brain linking things we see
(print on page) and things we hear (the language we speak).
Messages flow in and out of those networks. In the context
of reading and writing this is often called literacy
processing. Processing activities may involve only one
network or many networks ‘talking’ to each other! p.1



The Habit of Linking Starts Early On

Any new letter or high-frequency word or a spelling
pattern attended to in isolation is also use in the same lesson
In text reading and text writing, and the learner interacts
with the teacher about the relationship of new details to old
continuous text which he remembers. LL:pt.1 p.22

One of the problems often encountered is a child not seeing any
relationship between letters he recognizes in isolation (perhaps in
one particular teaching situation) and what he is looking at in
continuous text in a reading book. He has yet to learn how to
use one source of knowledge in another context. LL:pt.1 p.25



Clay states (.27: One thing is particularly
Important. Children must learn to hear the sounds In
words they want to write and find appropriate ways
to write these sounds down. The writing knowledge
serves as a resource of information that can help the
reader. However, this reciprocity does not occur
spontaneously. The teacher must remember to direct
the child to use what he knows In reading when he is
writing and vice versa. LL: pt.1

Here are some examples of what | did not
do enough of linking with and for the
child.




Scenario: Writing Vocabulary does not transfer to
Reading Vocabulary
e How was the word driven to fluency?
Try:
e Layering echoes throughout the text selection in
familiar reading and new text. Requires nimbleness.
e \While reading text, ask the child to write the word.

e Use magnetic letters for child to note sequence of
letters. Then take the word immediately to writing on
the whiteboard.

e Take the word to fluency again from text to writing.
e Ask for the known word location in text after writing.
e Ask to child to record his word on the WV/RVcharts.




Scenario: The child has read the word ‘big’ several
times in a few books but when he tries to write it; he
cannot write the word correctly.

Clay suggests (p.54)

During the writing slot of the lesson teachers can
prompt the child to search his reading knowledge by
saying ‘I think you could write that word. You read it
yesterday,” showing the child his earlier work if
necessary. Or she might say ‘You wrote it in this other
story,” taking him back to a text he wrote and having
him read it. Children have to know that reading and
writing can contribute to each other during early
literacy. LL:pt.2

10



Scenario: The child wants to write the word ‘skate.’

Clay states: (p.60) Sometimes it is helpful to ask the child to
try to construct a new word because it is like another word
he knows. Invite him to bring something he knows to the
construction of the new work. He may

e See the relationship of a word he wants to write with
something he has already written. For example, the child may
have written the word “ate’ in another story.

e Suggest a word like the one he wants to write (even if the
teacher has to gently edit any ‘wrong’ association for him.

e Initiate the use of several things he knows about letters and
words to ‘solve’ the new word. e.g. Skandalaris

Note that he has to know the ‘known’ word very very well to be

able to use it to get to another word. (sister, Kate) LL: pt.2

11



Scenario: The child does not transfer learning. “He
does it for you but not for me syndrome.”

She states: (p.61)
These would be helpful questions to use as the child
prepares to write a new word:

e \What could you try?

e How do you think it would start?

e \What do your know that might help?

e Do you know another word that sounds like that?
e Do you know a word that starts like that?

LL: pt. 2

12



Clay (p.65) suggests that prompts must be used
thoughtfully... (Notice the use of the words like that)

If you want the child to search his reading knowledge
your prompts would stress ‘seeing’ and ‘looking’.

e You can read a word that looks like that. Or: Can you...

® You can read a word that starts like that.

® You can read a word that is like that.
In writing select from prompts such as

e Say the word aloud. Say it slowly. Is that like a word you know?
e You can say another word like that.
e Have you heard another word that starts that way?

e Have you heard another word that sounds like that?
LL: pt.2

13



In Section 7 (p.75) of Hearing and recording sounds in
words, Clay describes one of the activities describing
Input of the teacher in the intermediate steps.

e Give helpful

else---In
he can a

NIS a

Inks to what he knows somewhere
phabet book, or his name, or a word

ready write, or a word in his reading.

LL: pt.2

o After quickly identifying known letters, ask child
to find one that is in their name or to tell a word
that begins like that letter.

Are we using this linking language enough? | didn’t!
Read the italics on page 81 about the” secret of successful

Instruction.”

14



Scenario: The child has read the pattern in

Alien at the Zoo (level 7) or Greedy Cat Is Hungry (level 8)
once or twice In the first attempt. But you get the sense
that each time the same pattern is read, it Is processed as
If It Is new each time without anticipation of the pattern.

Clay suggests (p.117) that some of the psychological processes
that are used in reading and writing include:

e UsSing expectations about what can happen

e deciding what is the same, similar or different

Before turning the page ask the child, “What do you expect

to see and hear on the next page?”
Share explicitly the way the book works with the child.

15



Scenario: The child can write at, cat, rat, when prompted
but in reading the child does not transfer this knowledge
during reading.

Clay states (pp.121-122)
That party trick is not something you need to do often in real life.
What the child needs to do is to say:

If | know “hat’ I might be able to get to ‘sat’.
Is that how it goes? ‘Fat’ is like “hat’ too.

The second option is more useful for solving new words in reading
and writing... The child needs to know how to cut and paste to solve
new words or write new words. LL:pt.2
Check as to how often you use the opportunity to help the child ‘cut
and paste’ to solve new words during reading. Lots of paper needed.

16



Scenario: Mandy made no connections across books or
with personal experience. Peter Johnston addresses this
problem throughout his book, Choice Words (2004).

Clay addresses this situation briefly signaling the
Importance of conversation.

Good questions give the message that the whole story was the point of the
reading activity and lets the teacher know what the child has attended to and
understood. (Brief review of the story after the first reading...p.97)

Strengthen the child’s processing on new texts, and briefly question and
discuss what he has read to you. (Some organizational points...p.99)

Watch out for too much retelling the story.

17



Peter Johnston is most helpful in specificity of the
problem with strong suggestions in Choice Words (2004)

Children often know things from their writing that they
fail to use when solving problems in reading...These are
problems of transfer-the failure to generalize learning
from one situation or problem to other...Teachers and
other researchers of all stripes have puzzled over this
problem for a long time.” (p.43)

How do we get a child to apply strategies flexibly and in
new situations?” (p.44)

18



That’s like...

The word like has two primary functions. It draws attention to
connections (with other experiences, books, authors, situations,
practices, words, and so forth) and it makes metaphors, both of
which are fundamental not only to transfer, but also to
understanding and reasoning. Connections are at the heart of
comprehension or understandings. They provide anchors and
retrieval routes. The more connections, the more flexibly
something can be accessed.

Increasing transfer primarily involves simply overcoming these
apparent dissimilarities and encouraging children to ask what ways
one activity, problem or role is like another. This means thinking
beyond literal to the metaphorical, and the word like is very good for
Invoking metaphors. We want children to ask themselves not only
“What do | know about this?”” but “What do I know like this?”

Johnston p.46

19



“Have we read any other books like this?” Use of “we”

“What is a different book on the same topic?”

It opens up a conversation about classifying things, including the
logic of classification.

“Why do you think the author decided to...?”

“l wonder ...”

“l wonder...” represents a class of linguistic lubricants. It marks
the offering of a possible hypothesis, or a tentative idea with an invitation,
but not an insistence, to pick it up and improve it or take it further.

“What if...?”
“Who else would like this book?” Chapters 4-5

20



Connections across texts
Build a brief series of books on the same theme.

Billy i1s Hiding, Look for me, Hide and Seek

Our Dog Sam, Horace, Lucky goes to dog school
Tom Is brave, Brave Father Mouse, My accident
Hungry Little Kitten, Bread, Grandpa’s Cookies

How to...
e Look at texts in the level box

e Think about what is in familiar text box
e Have the child read the familiar in same lesson
e Share the link with the child

21



I1. Connections to life

e Think about how the new book Is
Introduced to the child. What does
It have to do with life’s lessons? Use
this as introductory sentence.

Example:
Try to be a brave girl, Sarah

22



1. Connections to Personal
Experience

Consider working with the home on

what to share with the child after

reading the book.

The parents, caretakers are the only

ones who truly know the history of

this child. Give them the power of

connecting book+experience.

Mosalic of Thought for further study on connections
between text to life, text to text and text to experience.

23



Johnston explains

Children often know things from their writing
that they fail to use when solving problems in
reading.

Some children keep home and school spaces
rigidly separate (and classroom), believing they
are unrelated. The stories they tell in these
different life spaces are different-different
genres, settings, characters and goals.

24



Discussing brain functions, Clay
Quotes Dr. Larry Squires

_anguage involves lots of brain parts
working together as a symphony and
some learning Is (about) how to feed
new minor parts into the ongoing
symphony. (p.102)

25



26



27




<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /All
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Warning
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJDFFile false
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /LeaveColorUnchanged
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments false
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile ()
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /Description <<
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000500044004600206587686353ef901a8fc7684c976262535370673a548c002000700072006f006f00660065007200208fdb884c9ad88d2891cf62535370300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef653ef5728684c9762537088686a5f548c002000700072006f006f00660065007200204e0a73725f979ad854c18cea7684521753706548679c300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /DAN <>
    /DEU <>
    /ESP <>
    /FRA <>
    /ITA <>
    /JPN <>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020b370c2a4d06cd0d10020d504b9b0d1300020bc0f0020ad50c815ae30c5d0c11c0020ace0d488c9c8b85c0020c778c1c4d560002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken voor kwaliteitsafdrukken op desktopprinters en proofers. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /PTB <>
    /SUO <>
    /SVE <>
    /ENU (Use these settings to create Adobe PDF documents for quality printing on desktop printers and proofers.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /NoConversion
      /DestinationProfileName ()
      /DestinationProfileSelector /NA
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure true
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles true
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /NA
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /LeaveUntagged
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice


